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FOREWORD

This module is one of a series of 127 performance-based teachar
education (PBTE) learning packages focusing upon specific pro-

fessional competencies of vocational teachers. The competencies
uporn which these modules are based were identitied and verified
through research as_being important to successful vocational
teaching at both the secondary and postsaconidary levels of in-
struction: The modules are suitable for the preparation of teachers
and other occupational trainers in all occupational areas.
Each module provides learning experiences that integrate theory
and arolication; each _culminates with_criterion-referenced as-
sesznent of the teacher's (instructor's; trainer's) performance of
the specified competency. The materials are designed for use by
teachers-in-training working individually or in groups under the
direction and with_the assistance of teacher educators or others
acting as resource persons. Resource persons should be skilled
in the teacher competencies being developed and should be
thoroughly oriented to PBTE concepts and procedures before

using these materials.

The design of the_materials provides considerable flexibility for
planning and conducting performance-based training programs
for. preservice and inservice teachers, as well as business-
industry-labor trainers, to meet a ‘“ide variety of individual needs
and interests. The materials are intended for use by universities
and_colleges; state departments of education; postsecondary
institutions, local education agericies, and othefs responsible for
the professional development of vocational teachers and other
occupational t S.

S
The PBTE curriculum packages.in Category t—Serving Students
with Special/Exceptional Needs—are designed to erable voca-
tional teachers.and other occupational trainers to create leaming
environments thal are accessible, accommodating, and equitable
in meeting the instructional needs of individuals in those groops
previously denied equal vocational education opportunities. The
modules are based upon 380 teacher competericies identified and
verified as essential for vocational téachers to meet the special
needs of all students in their classes. Included are special popula-
tions such as the handicapped; adults pursuing retraining, and
students enrolled n prograrns that are noritraditionial for their sex.

Many individuals and institutions have coritributed to the research,
development, testing,
materials. Appreciation
who, as members of the project technical panel, advised project
staff, identified human and material resources, and reviewed draft

and revision of these significant training
n_is extended to the following individuals

materials: James B. Boyer, Ken Dieckhoff, Mary M. Frasier,
Gerald R. Fuer, Juan Guzman, Jerry Holloway, Barbara Kemp;
Jeffrey G. Keily, Betty Ross-Thomson, Ann Turnham-Smith; and
Richard Tyler.

Appreciation.is also exterided to the approximately 80 vocational
teachers and supervisors from throughout the United States who
served on the eignt DACUM analysis panels that assisted National
Center staff in_the initia! identification of the teacher compestenicy
statements. Appreciation is extended, too, to the B0 additional
teachers and supervisors from throughout the United States who
assisted in the verification of the 380 competencies.
Field testing of the materials was carried ‘out with assistance of

field-site coordinators; teacher educators, studenits, directors of
staff development, and -others at the following institutions:
University of Alabama-Birmingham; Abuquerque Technical-
Vocational Institute, New Mexico; University of Central Florida;
University of Southern Maine; Maricopa County Community Col-
lege. District, Arizona,; Murray State University, Kentucky; Univer-
sity of New Hampshire; SUNY College of Technology=Utica, New
York; Temple University, Pennsylvania; Texas State Technical
College; Upper Valley Joint Vocational Schoo!, Ohio; and Central
Washington University.

Special recagnition for major individual roles in the developrrienit of
these materials is exterided to the following National Center staff:
Lucille Campbell-Thrane, Associate Director, Development Divi-
sion, and James B. Hamilton; Program Director, for leadership and
direction of the project; Lois G: Harringtor, Kareri M. Quiifin, Jind
Michael E: Wonacott, Program Associates, for training of module
writers and module quality control; Cheryl M. Lowry, Research
Specialist, for developing illustration specifications; Kavin B3urke
and Barbara Sheafor art work; Naricy Lust, Research Spacialist,
and Wheeler Richards, Graduate Research Assosiate, for assist-
ing in thie coordination of module fisld testing and aata summariza-

tion; and Catherine C. King-Fitch, Program Associate, for revision
of the materials following field testing. Special reccgnition is also
extended. to. George W. Smith Jr., Art Director at AAVIM, for
supervision of the module prodiiction process.

Robert E. Taylor

Execiutive Director

The National Center for Research in

Vocational Education

THE NATIONAL CENTER =~
FOR RESEARCH IN VOCATIONAL EDUCATION
I THE OHIQ STATE UNIVERSITY. R
1960 KENNY ROAD + COLUMBUS, OHIO 43210

The National Center for Research in Vocational Education's mis-
sioq is to increase the ability of diverse agencies, institutions; and
organizations to soive educational problems relating to individual
career planning, preparation, and progression. The National Center
futtills its mission by:

® Generating knowledge through research,

eveloping educational programs and products.

¢ Evaluating individual program needs and outéomes.

* Providing information for national planning and policy.

¢ Installing educational programs and products.

® Operating information systems and services:

® Conducting leadership development and training prograrris.

AMERICAN ASSOCIATION
FOR VOCATIONAL
INSTRUCTIONAL MATERIALS
University of Geor

) Driftmier Engineering Center
Athens, GA 30602

The American Association for Vocational Instructional Materials
(AAVIM) is a nonprofit national institute: : . ]
_The institute is a cooperative effort of universities, colleges and
divisions of vocationa! and technical education.in the United States
and Canada 1o provide for excellence in instructional materials. .
_Direction is given by a representative from each of the. states,
provinces and territories. AAVIM also works_closely with teacher
organizations, government agencies and industry.
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INTRODUCTION

_As a vocational-technical teacher; you are respon-
sible for communicating your subject matter to your
students: You have, or will have, at your disposal the

competencies (knowledge, skills, and attitudes) that
comprise technical expertise in your occupational
specialty. Communicating these competencies to your

students is an essential step in helping them develop
their own occupatioral skills.

However, some students with exceptional needs
may be lacking in communication skills—may not be
able to receive your message. Mentally retarded stu-

dents or students with limited English proficiency, for
lnstance, may have low English language skills. Adults
in retraining programs or students enrolled in pro-

grams nontraditionat for their sex may have well-
developed language skills in general but may lack a
basic technical vocabulary.

_ Minority or urban economically disadiiahtaged stu-
dents may be pertectly competent in communicating

with their peers using “street” English, but less able to
communicate adequately using stahdard English,
which is the language of the world of work in America.

In addition, handicapping conditions can affect stu-
dents’ ability to communicate—the deaf student can-
not hear a lecture, the blind student cannot see the
chalkboard.

[
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How can you communicate ‘your sub]ect matter to
students in spite of these limitations?

Furthermore, many difficulties can arise |n usmg

nonverbal communication with students with excep-
tional needs. Studenis from differént ethinic or cultural

backgrounds may communicate nonverbally in ways
to which you are not accustomed:

If, for exampile; you are a white, middle-class Ameri-
can; you will expect your students to look you right in

the eye when talking to you. This indicates respect and

honesty by your own standards. Yet some of your

students may come from cultures in which people

show respect and honesty by refraining from looking

the other person directly in the eye.
How do you avold the mlsunderstandlnes that are

Ilkely to occur when these two different ways of show-
ing respect and honesty meet head-on?

This module is designed to gnve you skill in keepnng
the lines of communication open, so that you can
communicate your technical content to students with

exceptional needs.
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ABOUT THIS MODULE

Okjectives

Terminal Objective: In an actual teaching situation, improve

your communication skills. Your performance will be as-

sessed by your resource person, using the Teacher Per-
formance Assessment Form, pp. 35-36 (Loarning Experi-
ence ).

Enabling Objectives:

1. After completing the required reading; critique the per-
formance of a teacher in-a given case script in com-
municating with _students with exceptional needs
{Learning Experience ).

2. Given case situations describing two students with ex-
ceptional needs, identify possible communication di-
fficuities these students might experience and strate-
gies you could use to overcome these difficulties (Learn-
ing Experience 1.\,

Prerequisites

The modules in Category L are not designed for the pro-
spective teacher with no prior training and/or experience.
They assume that you have achieved a minimal level of skill
in the core teacher competencies of instructional planning,
execution, and evaluation. They then build on or expand
that skill level, specifically in terms of serving students with

special/exceptional needs:

In addition; to complete this module; you should have de-
fined or redefined your educational philosopby to include
your_responsibility for serving students with exceptional
needs, and you should have competency in identifying and
diagnosing the needs of these students. If you do not
already meet these requirements, meet with your resource
person to determine what method you will use to do so.
Ore option is to complete the information and practice
activities in the foliowing modules:
e Prepare Yourself to Serve Exceptional Students, Mod-
ule L-1
e Identify and Dlagnose Except:onal Students Module
k-2

A list of the outside resources that supplement those con-
tained within the moddule follows. Chieck with your resource
person (Hto determlne the avallabuhty and the locaf 2 of

your occupatlonal specialty, and (3) to get assistance in
setting up activities with peers or observations of skilled
teachers, if necessary. Your resource person may also be
contacted if you have any difficulty with directions or in
assessing your progress at any time.

Learmng Experlence I
Optional

Reference: Truax CharlesB and Carkhuff Robert R.
Toward Effective Coulsu I:ng and Psychotherapy:
Training and Practice. Chicago, IL: Aldine Publishing
Co., 1967. }
Reference: Hall, Edward T. The Silent Language. Gar-
den City, NY: Doubleday; 1973:

An actoaf t teaching situation in which you can survey
students to determine their communication needs.

One or more experienced teachers or others who work

with students with_exceptional needs whom you can
interview about their problems and successes in
communicating effectlvely with these students.

Learmng Experience i
No outside resources

Learmng Experlence m
Required )
An actual teach/ng srtuatlon in which you can |mprove

your communication skifls:
A resource person to assess your competency in im-
proving your communication skills.
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Terminology

Special/Exceptional Needs: Referred to in the modules
simply as exceptional iieeds, this term refers to those
needs that may prevent a student from succeeding in regu-
lar vocational education classes withouit special considera-

ticn and help. The following types of students are included
i our definition of students with exceptional needs:

o Persons enrolled in programs nontraditional for their
sex (e.g:; the male in home economics)

Aduits requiring retraining (e.g., displaced homemak-
ers, technolngically displaced)

Persons with limited English proficiency

Members of racral/ethmc minority groups
Urban/rural economically disadvantaged

Gifted and talented

Mentally retarded -

Sensory & physically |mparred

RIC
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Geﬁéréi iﬁforrﬁéiioh
performérice based teacher education (PBTE) module.
general procedures for its use, and terminology that is

cormon o all the modules; see About Using the National
Center s PBTE Modules on the inside back cover. For more

teacher/trame*r education programs, you may wish to refer
to three related documents:
The Student Gu:de to Usmg Performance Based Teacher
Education Materials is designed to help orient preservrce and
inservice teachers and occupational trainers to PBTE in gen-
eral and to the PBTE materials.
The Resource F rson Guide to Using Performance-Based
Teacher Education Materials. can._help. prospective resource
persons to guide and a55|st preservice and inservice teachers
and occupational trainers in the development of professional
teaching competencies through use of the PBTE modules. It
also includes lists of all the module competencies, as well as a
lisling of the supplementary resources and the <ddresses
where they can be obtained.
The Guide to the Implemention of Performance-Based

Teacher Education is designed to help those who will adminis-
ter the PBTE program. It contains answers to implementation
questions, possible solutons to problems, and alternative
courses of action.
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Enabling

Objective

Activity

/ Optional
\ Activity ,

~

( Optional
\ﬁs a

Optional __

‘oo

After completing the required reading; critigue the performance of a teacher in a
given case script in communicating with students with exceptional needs.

You will be reading the information sheet, Keeping the Linés of Communication
Open, pp. 9-20.

You may wish to read oné or both of the following supplementary references:
Truax and Carkhuff, Toward Effective Counseling and Psychotherapy: Training
and Practice, pp. 285-293; and/or relevant sections of Hall, The Silent Lan-
guage.

If you are an inservice teacher, you may wish to have your students complete an
informal uata sheet identifying communication problems they experience in
class and to use this information to plan strategies for improving your communi-
cation skills.

You may wish to interview one or more experienced teachers or others who work

with students with exceptional needs about their problems and successes in
communicating effectively with these students.




You ,wi,ii Ejé !’éadirjgihecas’e Scri'pf, [¢]o} éé—éli, and criﬁquing’ the 'pérformance of
the teacher described.

You will be evaluating your competency in critiquing the teacher's performance

in communicating with students with. exceptional needs by comparing your
completed critique with the Model Critique, pp. 25-26. '

Iy}




Activity

For inforration on technigues you can use to keep the lines of communication
open with students with exceptional needs, read the following information sheet.

KEEPING THE LINES OF COMMUNICATION OPEN

_Imagine that you are a caveman. You and some
friends are lounging around the fire late one prehis-
toric evening. As the fire dies, your friends drop off to
sleep. Suddenly, you see two gleaming eyes come otit
of the darkness toward your cave. Shadows take
shape. Light from the dying embers glints off white
‘fangs: A saber-toothed tiger.

You want to wake your friends to signal the danger:

But you must be quiet. If the tiger doesn't realize you

are there already, you don’t want to be the one to let
him know. A poke in the ribs to one friend doesn't get
much. response: The friend looks up, gives you a
meaningful glare, and rolis over again. You try shaking
another one. For this, you get a fist in the solar plexus:
___Finally, in desperation, you throw caution to the
winds. Even though you might attract the beast’s at-
tention; you let out a wild, _piercing scream,
“Gnlagerfphi!!!” This works; your friends sit bolt up-
right. Something in your scream has conveyed alarm:
__You point to the hungry manster, who now knows
that dinner is nearby. At last, your friends get the
message, and the campsite explodes into dction. One
throws twigs on the fire. Two more grab their clubs and
spears, justin case. The rest start jumping around and

uttering fierce cries:
__The tiger, perplexed, begins to back away. You
throw a burning stick from the fire at the beast. He
turns tail and runs. You are safe.

Why did you and your friends aimost become a
midnight snack? It occurred because you were un-
able; at first, to communicate the danger to them.

Unfortunately, language had not yet been invented.
You couldn't just turn to the sleeping crowd and yell;
“Rise and shine! It's Fang and he looks hungry.”
__You tried to wake them silently, bt they figured you
were clowning around. They misunderstood your ac-
tions. However, they did understand from your scream
that danger was near. Your pointing to the tiger filled in
the rest of the picture. At that point, you could all take
action as a group.

_ This kind of communication problem still exists to-
day. Even with the advantage of language, there are
times when we cannot communicate what we mean:
Sometimes language itself is the problem. You may
use a word that others do not understand. You may

write a sentence that is so complicated that the mean-
ing gets lost. Or, you may be trying to communicate
with someone who speaks a different language en-
tirely.

On the other hand, a message sometimes gets
confused even though your language is simple and
clear. If you wanit to express affection to a friend, you
might choose the words “! like you.” Yo ur message will
only get through, however, if you use the appropriate
tone of voice and gestures. If you say °I like you” in a

sarcastic tone of voice while you roll your eyes and
drum your fingers on the table, your friend might very
well believe your actions instead of your words:

Communication is essential to you in your profes-
sional role as a vocational-technical instructor. Your
main task as a teacherr is to communicate the content
of your subject to your students-—to convey to them
the knowledge, skills, and attitudes they need on the
job: Thus, you will communicate with your studenits all
day, every day. Often you communicate with them
when you are not even present. Some communica-
tions from you to your students are as follows:

e Outside reading assignment -

e Handout given as outside assignment or for
classroom work
Lecture or demonstration
Audiotapes or videotapes for student use
Writing on the chalkboard
Signs concerning safety and proceduies
Oral or written evaluations of student projects or
performance .

e Orai questioning of students

Likewise, your students communicate to you al! day,
every day: Some examples are as follows:

o Questions asked about class lessons

e Questions answered in class o

e Oral or written explanations cf plans for a project

¢ Requests for assistarice or advice

You and your students even communicate without
using language. A student communicates respect or
anger, boredom or inierest, by posture, gestures; and
tone of voice: You communicate patience or impa-
tience, approval or disapproval, by the same means.

o o
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In your classroom or laboratory, you will need to be
particularly concerned about the effectiveriess of your
communication with students with exceptional needs.
Many students with exceptional needs have com-
munication difficulties that affect their ability to receive
your vital content messages.

__For example, a hearing-impaired student may be
able to read and speak but unable to hear any class-
room discussions, demonstrations, or lectures. Simi-
larly, a visually impaired studént may hear and speak
with ease but run into problems with reading assign-
ments: Students in_programs nontraditional for their
sex may have excellent communication skills in gen-

eral but lack basic technical vocabulary in the occupa-
tional area: An adult in a retraining program may expe-
rience this same lack of basic technical vocabulary.

_ Students with limited English proficiency (e.g., a
Chicano student from a Spanish-speaking family) may
speak and understand English perfectly well but have
difficulty read:ng. Minority and/or disadvantaged stu-
dents may not be fluent in standard English, which is
generally the language of the classroom and the world
of work: A mentally retarded student may have low
skills in all areas of communication.

These various communication difficulties concern
you as a vocational teacher. You must be able to work
within students’ present abilities in order to convey
your technical content and develop your students’ oc-
cupational skills. )
~ Furthermore, if students with exceptional néeds
have difficulty understanding you, logic tells us that
you are likely to have difficulty understanding them.
You may have experienced this sort cf difficulty al-

Communication Defined

ready. You may, for example, have known Hispanics
whose English was limited and very difficult for you to
understand.

Or, you may have encouriteréd a minority or eco-

nomically disadvantaged person who speaks a slightly
different version of English that often leaves you
scratching your head. You may have met a hearing- or
speech-impaired_person whose_pronuriciation was
almost unintelligible to you or a gifted person whose
vocabulary made you reach for the dictionary.
~ Since it is just as important for you to understand
your students asitis for themto understand you, these
difficutties need to be resolved. Communication
breaks down whenever one of the people “com-
municating” doesn't understand. You need to help
avoid this sott of breakdown, regardless of who is or
isr't understanding:
Last, there are communication problems that arise
simply because of our attitudes toward “differ-
ences.” Dealing with someone from adifferent cultiiral
background or race, for example, makes some people
uncomfortable. Itis easy, sometimes, to get the feeling
that this other person operates by slightly different
rules that you don’t even know about. This feeling of
discomfort often leads to a breakdown in communica-
tion; even when language itself is_not a difficulty, sim-
ply because you are not sure of what the other person
i5 thinking and feeling.

_ Of course, you cannot allow this sort of feeling to
stop the communication in your classroom or labora-
tory. What can be done to avoid a breakdown and to
keep the lines of communication open? Let's begin by
taking a cl@er look at communication.

~ Communication can be defined quite simply. It is a
message going from a sender to a receiver. The mes-
sage can contain information of almost any kind.
Someone can tell you that one inch is equal to
25.4mm: You might read th-at your lawnmower engine
develops 3.1 HP.

In your classroom or laboratory, many of your mes-
sages will concern the content of your subject. At the
same time, however, some will concentrate on the
relationships between you and your students.

A conversation you overhear between two students
can tell you that they are bored in your class. A student
might say that he/she is sorry for having disturbed
your class: You may mention to your graduating
seniors that you are happy for their sake.

Or, a student might tell you by frowning that your
directions are unclear. If you pay students a compli-
rpe’nt on theirwork,lthey will probably let you know they




are happy by smiling. Whén you ask éjdésiién in
answer by raising their hands. Others will show that
they don't know by concentrating on staring at the
floor.

As we see from the pié\/ious examples, you can
send or receive a message in two ways. When a

message is sent verbally, language is used. The lan-
guage can. be either spoken or written: The message
i5 said and heard. or written and read. When a mes-

sage i3 sent nonverbally, other means are used.

These include tone of voice; facial expression; pos-
ture, gestures, or actions. We can send (or receive)
verbal and nonverbal messages at the same time or
separately:

Itis lmportant to remember this fact so that you | wnll
be aware of all the messages—verbal and nonver-
bal—that you and your students send and receive.
You need to be particularly sensitive to nonverbal

messages becausa they often communncate attntudes

your stggenjs Nonverbal Mmessages_often_express

what a person is really thinking or feellng more accu-
rately than the words he/she uses.

Another important feature of communication s that

it is a two-way process. Whenever you communi-
cate, you communicate with someone. We have said
that communlcatlon consists of a message going from
a sender to a receiver. When you are introducing a unit
to your class; you are the sender. The content of your
unit is the message Your students are the receivers.
When students ask questions, they are the senders,
the questnons are the messages, and you are the
receiver.
. Consequently, you must take the two-way nature of
the process into account in your classroom or labora-
tory: If any of the three items (message, sender, re-
ceiver) is missing; communication will not occur.

if the receiver is not concentrating on receiving, the
message will not get through. If the message itself is
unclear or illogical, it will not be understood. if the
sender is unconsciously sendnng out conflicting verbal
and nonverbal messages at the same time,; the re-
ceiver will not know which to choose. The safe arrival
of the message~-understoodt the receiver as it was
meant by the sender—is the ,. ary concern.

There are many thlngs that you as a vocational-
technical teacher, can do to ensure that communica-
tion does oceur in your classroom. You can help the
message arrive—intact and understood—by observ-
ing the following rules:

° Ensgre tha,tfyour own communlcatlon |s achve
honest,; and fair. This apphes whether you are
the sender or the receiver of the message: It
includes both verbal and nonverbal communica-
tion.

Ensure thatr verba,l messages (spoken and wnt-

ten) you send to students are understandable to
approach to yotir students frames of reference.
You can provide other means for communlcatmg
with students who cannot communicate well in
standard English for any reason. And you can
test for understanding to find out it you are being
understood or not.

Be Active

~ Just what do we mean by active? If you're talking,
isn't that active? If you're listening, isn't that active?
Soretimes itis, but sometimas just talking or hstenlng

isn't active encugh. While you are actively talking, you
should actively look for indications that your stu-

dents are receiving.

11

lf f you are nntroducxng alesson on box end wrenches

to ycur students, you should be observing their non-
verbal communication. If the students are acting bored
(e.g., doodling, falling asleep, fiddling with their
notebooks, chatting with thelrnenghbors) communica-
tion is probably not occuiring.

Why might your students be bored? A gifted student
could be bored because he/she already knows more
about box-end wrenches than you do. A yourig woman

in this particular class might be borec because she
doesn 't have the falntesl idea why she needs to know

A student with limited English proficiency may be
too embarrassed to admit that he/she doesn't even
know what the word wrench means: An economlcally
disadvantaged student who _has never once seen a
well-stocked tool box might think that yesterday's les-
son on open-end wrencnes covered everythirig there
was to know.

Having actively observed that your students are
bored, you would need to remedy this problem. You
would need to make sure everyone khnows what the

word wrench means, what use wrenches have in the
occupational area, and what the difference is between
an open-end and a box-end wrench.

Fmey |
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- Likewise, you should actively observe students

for signs that they understand what they are re-
ceiving: You may have spent hours the night before
agonizing over the introduction to your lesson on the
box-end wrench. Finally, at 2:00 a.m., you had the
brainstorm of the centurv and concocted the perfect
introduction.

Today, unfortunately, your swudents do not have the
good grace to appreciate the high quality of your care-
ful lesson planning: They insist on sitting there giving
off signals that say “l don't get it.” They are scratching
their heads, frowning, looking puzzled, and asking
thousands of guestions. . )

__So, take a hint. Your students dre communicating to
you—»by verbal and nonverbal means—that they do
not understand: Back off and start_.over. Perhaps you
have omitted an essential point. Perhaps you have
made .an incorrect assumption about what they al-
ready know. You may be able to salvage the situation
by simply filling in that one little gap you didn’t expect to
find.

__So far, we have talked about being active in sending.

How can you be active in receiving? The answer is
simple—you can actively look for signs in the mes-
sage other than words. Let's say that you stop after
class to have a short chat with a Chicano student,
Juan: While you are listening to what Juan says, you
also pay attention to how well he speaks English.
He seems to. understand what you are saying. He
nods his head in agreemant, answers gquestions im-
mediately, and uses his new technical vocabulary ap-

propriately. However, you notice that he speaks rather
slowly. None of the other signs you observe indicate
boredom or incomprehension or low intelligence, so

you wonder if he can understand English better than
he can speak it.

Consequently you make a mental note to check the
cumulative_records, guidance office, other teachers,
and so on, to see if you can find out more about Juan's

English proficiency. By communicating actively, you
have received a message that you wouldn’t otherwise
have “heard.”

Also, just hearing often isn’t enough to receive the
message. You need to make sure to listen actively or
you may miss an essential point. For example, if Juan
is telling you that the electricity in his house has been
turned off, you should hear a little alarm bell go off. How
can he read homework assignments if there is no
light?
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By listening actively, you now know that there was a
good reason why he didn't do the reading assignment.
You-don't need to wonder whether he is working con-
scientiously or not. You rnay need to spend some time
figuring out how to give assignments to Juan that don't
require reading at home; but at least you haven’'t made
a faise assumption about the student's interest. You
have done your part to ensure that the message has

arrived intact and understood:
Active listening techniques -are technigues com-

monly used by guidance and counseling personnel to
create an atmosphere of warmth and empathy in a
conference situation. Simply stated, active listening
means listening to someone carefully—giving them all
your attention_with all your senses.

_While listening with your ears, you also show the.

person that you are listening. For example, when the
person stops at the end of a sentence or thought; you
could indicate that your attention is all on them by

verbally responding in some appropriate way. You
could say; “Yes, | see” or “Go on" or “Really?"—any
short comment that fits the conversation.

At the same time, you can make sure that your
nonverbal communication shows that you are receiv-

ing. For instance; you can do this by facing toward the
person, maintaining eye contact, and maintaining a
natural, relaxed posture. All of these actions serve as
signals to the person who is speaking that your atten-
tionis focused on him/her and that you are receptive to
what is being said. '

A




We can talk about being honest by considering sar-

casm again. When you use sarcasm, the words you
use are not meant to be taken literally. Generally, your
real meaning is the opposite of what the words say.
You indicate this by putting extra emphasis on part of
your message and using facial expressions that reflect
your actual meaning. You wrinkle your nose and say “i
love Limburger cheese” when you really mean “| hate
Limburger cheese.” We have already discussed how
this can sometimes be misunderstood by someone
who speaks English fluently.
__This kind of message is even more easily misun-
derstood. by someone who does not happen to be
fluent in English or whn has some other communica-
tion difficulty. Many students with exceptional needs
may fall into this category, for exampie:

e A mentally retarded student ,

e A student with limited standard English profi-

ciency (e.g.; @ Hispanic, a Cambodian, or any
student who speaks and understands a regionali
or ethnic dialect) -

e Adeaf student who is reading your lips but cannot

hear your emphasis ) ,
e A blind student who can hear thé emphasis but
can't see the smile you softened it with
Unless you consider the special needs of these stu-
dents, the message stands a good chance of getting
lost on the way from the sender to the receiver.

In general, it is always good to follow the rule: Say

what you mean, and mean what you say. We have just
talked about how it is possible for a message to con-
tain two contradictory thoughts, as in sarcasm. It is
equally possible that you are sending contradictory
messages at different times.
.. For example, you may tell a student in a wheelchair
that you are confident that he/she can performin class
every bit as well as ary student. Yet if, over time; you
do not provide this student with the same opportunities
for practice at the tasks and machines in your class-
room as the other students, you are telling him/her that
you are not really confident in his/her ability to per-
form.

It is always necessary to consider the whole ap-
proach you take with a student. You shouid ask your-
self if you, in fact, treat the student as your words
promise. You might, for example, tell mentally retarded
students that you will allow them all the time they need
to acquire and practice the skills you teach in your
class. This, in itself, is excellent. You are emphasizing
the potential of these students and aliowing them to
develop this potential to its fullest.

- |

__But you must then be sure that you do provide the
time necessary for practice. If you do not deliver on
your promise; students naturally begin to doubt your
honesty. Once again, honest communication serves
to maintain credibility. It is one more means to ensure
the safe arrival of the message: it prevents the prob-
lem of having the communication stopped in transit
because the receiver is suspicious of the sender.

. We have seen the need for honesty in communica-
tion to ensure that the message gets through. How-
ever, it is sometimes necessary to be “dishonest” to
get the same result. You do have the right to your own
personal opinion. As an American_citizen, you are

guaranteed this right by the Constitution. You may
honestly feel, for example, that a male or female stu-

dent has no business being in a program nontradi-
tional for their sex. You may not want to see young
women in auto mechanics or young men in the high-
skills steno program.

_ However, you do have the. responsibility and the
legal obligation—regardless of your personal opinions
and feelings—to act in @ nondiscriminatory fashion
toward all of your students and specifically toward
students with exceptional needs. Thus; an instructor
must provide the young womeén in his/her auto
mechanics class with the same opportunities as the
young men. All your students; whether they have spe-
cial needs or not, are entitled to fair treatment from
you. o

- - You couid look at this sort of situation as a trade-off.
You_have the right to your own opinion; just as your
students have the right to be in the program of their
choice. In an ideal world, none of us would have any
prejudices toward our fellow human beings. But even if
our world is not ideal, we still have the responsibility to
treat these fellow humans fairly. Of course, when we
treat people fairly, we also help accomplish our pur-
pose of keeping the lines of communication open:

Be Fair
_ Use nondiscriminatory language: in many ways,
being fair is like being honest. For example, you need

to use nondiscriminatory language—ianguage that
does not label someone as different and less worthy.
You can hardly expect black students to be willing to
communicat with you if they hear you refer to them as
“niggers,” either to their faces or behind their backs.

If a Chicano student has trouble understanding a
reading assignment, you won't help the situation by
saying, "That's okay, I've never had one of you people
who could:” You are likely to produce the same defen-
Sive reaction in the young women in your class if you
tell the boys to give them a hand because “girls can't
do heavy lifting like that.”
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You also need to p'ty attention to the generic terms
you use in your classroom or laboratory. Generic
terms aro_terms that refer to a whole class or group of
things. We are specifically concerned here with the
generic terms you use to refer to your students or
peoole in general.

In English; many so-called generic terms aro mas-
culine words. We use the term mankind to refer to all
humans and the word polrcemen to refer to all police
officers: Also, we use masculine pronouns to refer to
groups of mixed gender te.g. "Everyone should briig
his book tomorrow"). The term everyone may include
both men and women, but we still uso the masculine
pronoun his to refer to them.

You should avoid using these male-oriented generic
terms all of tho time. Instead of saying mankind, use
Humanity or poopiv. Say police officer or ﬁroﬁghror
rather than polrceman or fireman. Altornate.the use of
h/s with tho use of her or use his_and her. If you don't

care for either of those suggestions, use the plural
their. By usnng these neutral terms instead of malo-ori-
ented generics; you will be more fair to thc women in
your classes.

It may help you to sympathize with students’ points
of view if you picture your own reaction to discrimina-
tory language. Let's assume that you are a white;
middie-class male. How would you feel if your black
studeénts said, “You honkies are all alike"? Or if your
Chicano students called you an Anglo |mperta|tst'7 Or
if you overheard a young woman in your class saying,

“Well, sure, he dresses |IBQ a slob. Don't all men?" Put
yourselfin the other person’s shoes: You must be fairin
order to get the message through.

Ensure that your communication does not
humiliate or demean any student. You Should also
be surg that your communication—both verbal and

nqnyarbal——does not ombarrass or belittle any stu-
head or be 0verly frtendly to show how unpretudtced
you are. You mtght see this as a friendly gesture, but
the student wii probably think you are b:.ing patroniz-
ing—you never pat whiteé students on the head.
Likewise; you shouldn't talk baby talk to students
with limited English proficiency. While you should
s*npllfy your language, you don't want to_give the
impression that you think they're stupid. Similarly, if
you always remain seated at your desk when a stu-
dent approaches to ask a question, don't get upforthe
retired woman who has come back to school for re-

training.
Students with excepttonal needs generally want to

be treated just like any other student. If you insist on
treating them differently, you may embarrass them. If
you embarrass them; they may stop asking guestions

they néed to have answered. Whether you are send-
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ing or receiving messages; you need to avoid causing
any feelings in your students that will provent the mes-
sages from getting through.

Be sensitlve to cultural differences ln nonverbal

communication. So far, in talking about fairness, we

have been referring to the verbal and nenverbal com-
munication of white, middlo-class, American culture.
We also néed to consider those types of communica-
tion reflecting otner backgrounds. There are often
great differences in communication—aespecially non-

vérbal communication—from cultiire to culture.

_ For instance, in American, white, middle-class cul-
ture, it is considered polite to look someone dtrectly in
the eye when t'tlktng to him/her. In America's black
culture; however, it may be considered a sign of obsti-
nacy and defiance to do so. Consequently, your black
students may avert their eyes when they talk to you in
order {o be polite and respectful. This same interpreta-
tion of eye contact applies to Hispanic and Asian cuil-
tures.

) Toachers often tell students to spoak up:* However,
in many American Indian and Asian cultures, it is
considered rude for a child to speak to an adult in a
loud voice. So, Indian and Asian children speak ina
soft voice when they are trying to show their respect for
their olders.

in American, white; middle-class culture; people
usually stand two to four feet apart when talking to
each other. In Arabic cultures, however, two people

speaking to each other usually stand so close together
that they can feel each othér's breath. In fact, if you
don't stand close enough that they can feel your
breath; Arabs are likely to think that you are ashamed
or have something to hide.

In Peru; as in. America, you might indicate how tall
someone_ is by holding your hand at the appropriate
distance from the ground and saytng “They're about
this tall" In America, the hand is held with the palm
down. In Peru, however, the hand is held with the palm
down only when talking ebout animals. When referring
to humans, the hand is always held with the palm
facing forward, perpendicular to the graund.

In this country, the gesture of slitting the throat,
acted out- with one hand and accompanying scary
sounds, usually indicates an end or termination to
somethtng In some South Pacific island.;; however,
the same. gesture; without accompanying sounds,
means | love you.”

From these examgqswwg see that there is consid-
erable variety in the meantngs that can be attached to
one gesture, as well as.in the gestures used to express
a particular maaning. These and other differences in

nonverbal communication must bo taken into account

in order to be fair to students with exceptional needs.

b
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For oxamplo |f bla(‘k blln(l()nls (lVOI ! thour oyos whon

ot rospoct tor you as, a teacher: Olhorwmo you nnqht
interprot this lack of oye contact as indicating shifti-
noss or slynoss. If you use his lattor intorprotation,
their mossage has not gotton through:

Likowiso; if you aro tnlklnq to & group ot lhqump

paronts at an_open houso; you neod to know that
Hispahic poople generally stand quiito closo whon faik-
ing: If you intorpret thoir actions by Amoriciin imiddlo:
class standards; you might consider thom pushy and
aggrossivo, which they aro not.
_ Whilo you do not ncoc to bocomo a social an-
thropologist spocializing i vtoss-cultural comr sunica-
tion, you should alw: ays koop in mind that ditforon
cultures use difforent ways to communicato tho s:
iduit. You will stiroly riot warit to tako tho risk of intor-
rupting communu‘atlronr”l?g;c(lusc somoeono accidon-
tally takes offonso. Beforo you roacl ()motlonully o
nonverbal mossagos students sond you; you noed to
be suro you undorstand the imossigo (*Ori’u"clly

Be sensitive to other nonverbal communlcatlon

differences. Tho nood to interprot nonvorbal comi-

llllllll(‘r]llOﬂb dlﬂorontly |s not hmllod to (ulluml dlﬂor-

(‘()mmunl(‘dl() n()nvnrb(ll nmsk.dqos tlml vary |t from tho

"norm.” A studont in a whoelchair; for oxamplo; may
nol always maintain an alert, upright_posturo. How-
over, you should not assuirio froin this that tho studornt
is not paying attention. Tho studont's physical condi-
tion may riol allow “corroct” postiiro.

A gilted studont may send you stroams of nonverbal
maessagos indicating boredom. In mtorprollnq thoso
mossages, you should koep in mind that tho fact that
this studont is borod may bo a retlo of tho stu-
dont's groalor capacity. Tho studont is not nocossarily
communicating that your prosontation is poor; it simply

may not be enough to koep him7hor busy: You can act
on lhls mossago by qnvmg lho qtudonl moro challonq-

volvod

An adult enrollod in a rolmlnlnq program may soom
vory distant and formal compared to tho youngor sta-
dents in your classes. Howovor, this does not nocos-

sarily indicate a dislike for you or your class. Rathior, it

might roflect a differonce in outlook across genora-
tions. Someono from_an oldor goneration is probably
accuslomed to moro formalized toachor-studoent rela-
tions than aro carrontly provalent. Tho adult may
moroly bo Irying to live up to standards that woro
instillud ata y'o'un'g ago

f:atlon You car NOsSsagos qot
through by doveloping the same kind of undorstanding
of your studonts' vorbal communication. It a studont

usad a slang torin you did not undarstand; you would
probably not hesitato to ask what tho torm moand. If a
studont from a difforont cultural backgrovnd uses
words or oxprossions you do not know, you shiotld tingd
out what thoy mean; too. You nood to undorstand your
studaonts correclly if their mossagos to you aro going lo
arrive intact:

Furthor, your studonls WI|| b moro Ilkoly lo want to
communicato with you if you show that, within roasoii-
able limits, you accept thoir own communication
slylos. Horo again, you miight considor your foelings il
the situation woro 1o bo roversed: It studorits sneorod
at tho languago you use almast instinctively to com-
municito, how wolld you fool? Itis only fair to do for
them what you would want them to do for you.

Become familiar wlth varlous dialects. Y()u iy
also neod to (10v0l0p an understanding ()f various
dialocts of English in_communicaling with students
with oxcoptioriil noods. Minority studonts, students

W|th Iunltod Enqhsh prohu()n(*y or studonts tr()m an-

than y()u d() E (‘hrof tho various (1!«1!(‘( ts ol anhsh
has its own charactoristic rulos for pronunciation,
grammar, and vocabulary.

Such variations _bocomo (lppamnt for oxamplo,
whion you watch a British movio. Invariably, there aro
cortain words or oxprossions that you do not know or
cannot undorstand. Howevar, whilo you may bo ablo
lo accept this limitation whllo walching a movio, you
cannot do so in your classroom or laboralory. Tho

courso C()ntonl messagos you nm)d lo lmnsmlt lo your

Whai aro some.et tho dialocts of Enqllsh that y()u

inay oncountor with your studenis? Thoro are sevoral,
You aro probably familiar with tho rogion:l diillects of
Amorican English--tho Southorn drawl; tho New En-
gland twang, tho Brooklyn accenl. Each of thoso
diglocts has its characloristic foatures.
__ Furthermoro, English is dividod into dialocts accord-
ing to social class lovols as woll as rogionil droas.
Considor the difforonco betweon tho Brooklyn accont
of Archio Bunkor and tho sophisticated, high-tonod
Now York spooch of Tony Randall. Or considor tho
difforonce botwoen the speoch of an uppur- -cliss
Southarngr and that of a rural Appaiachian white:

In addition; there ara sovoral forouqn languagos
spokort within tho Unilod Statos. Wo_can call to mind
‘ho Spanish ol tho Hispanic population, tho various
Indian languagos of the Nativo Amoricans, tho Fronch
of tho Cajuns in Louisiana and corlain parts of Maino;
tho Ponnsylvnnin Dutch {a formi of Gorniai) found in
various areas of thal stalo; tho Gullah dialocts of
southorn constal arpas, tho Portuguase spokon in
somu port citios of Now England, and tho nalivo lan-
guagos of Asian-Amoricans.
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These foreign languages cannot be considerod
dialects of English of course. They are similar to

dialects, howover, in that speakers of these languagos
who learn English as a second language may tend to
transfer the characteristic patterns of their original lan-
guage onto the grammar and pronunciation of English.

Ono example of a dialoct of English that you may
need to understand is Black English. Much of the
grammar; pronunciation; and vocabulary of Black En-
glish is similar or identical to that of Standard English
Becauso of this close similarity, some people incor-
roctly assume that speakers of Black English—who
are, of course, mostly black—are just too lazy or
stupid to spoak “correctly.”
~_Atono timo, professional linguists, who should havo
known better, explained the differonce between Black
English. and standard English in_terms of anatomy:.
They claimed that, because_ of their thick lips and
tongue, biacks could not speak correctly———wore sim-
ply unable to pronounce all of the sounds of the * pure”
dialoct of standard English. Furthermore, the argu-
ment went, due to their relatively simple mental pro-
cesses, blacks did not have the intetlectual capability
to deal with the complex grammatical features of the
standard dialect.

_ This thought was carried even further by the Cogni-
tive Daficit Theory of the late 1950s. This theory ox-
plained the difference between Black English and
standard dialects of English by saying that, due to the
lack of sufficient stimulus and oxposure io language in
a disadvantaged environment, blacks never devel-
oped the intellectual ability necessary to use tho lan-
guage at the same "sophisticated” level as speakers

of the standard dialect:

ft doosn't take much more than common sense {0
soe through these kinds of arguments. If ycu have
soon Sidney Pojtior in the movie To Sit, with Love, you
cannot have failod to notice his perfoct pronunciation
of tho King's English: Black politicians and public offi-
cials, from Ralph Bunche to Julian Bond and Donald
McHenry, could be quoted endlessly to disprove the

notion of insufficient intelloctual ability:

Anothor argumont dlsprovmg this theory is the fact
that some black peoplo speak Black English all the
timo, some black pooplo speak it somo of the time, and
some black peoplo nover speak it. It is quite common
for spoakers of Black English to use this dialect in tho
home or with black friends; yet to switch instantly to
standard English when the situation calls for it. Two
black professionals on their way o a conference may
woll speak Black English with oach other.in the hallway
and still speak impeccable standard English when

addressing the conference.
This phenomonon callod dialect sw/tching

somothing that most people do, regardless of Wthh

dialect of English they sp"oa'k Many people usg one
sot of languago patterns in talking to friends {e.g.,
lolling a joke to buddies) and anothor when speaking
in a formal situation (e:g., tostifying before a Congres-
sional subcommittee).

_1tis true; however, that many speakers of Black
English doit't talk like Sidnoy Poitier or Ralph Buncha.
They don't neod to: In most situations, Black English
meets their communication needs just as; in most
situations, your own particular dialect of English meets
yours. Hore aguin, it should be emphasized that this
dialect of English has its own rules for grammar, pro-
nunciation, and vocabulary.

For example;.in the grammar of the dialect we call
standard English, the sentonco "He is working” could
be produced. Howovor, this sontence, in Black En-
glish, would be "Ho working." What happoned to tha
word /s7? Is it omitted in Black English bocause the
speakers don't know any botter? Or because they aro
too lazy to put it in?

Not at all. One of the grammatical rules of Black
English is the omission of the verb ta be in rost places
whera it occurs in the standard dialect. Before you
|ump Jity guns and come to any promature conclu-
sions about this dialect, remind yoursell that this omis-
sion of the varb to be also_occurs in Russian. Surely,
no one would think of calling Tolstoy lazy or stupld
because ho left the verb to be out of his sentences in
War and Poace.

. An example of pronunciation variations would be
the loss of the r sound at the end of words, as in poor.
In Black English; this word is pronounced as po, with
no final r sound. Again, before you reach any conclu-
sions, remind yourself that many dialects of English
show this loss of r at tho ond of a word. President
Kennedy's Boston dialoct is probably the most obvious
examplo. Of colrse, in President Kennedy's caso, no
onho drow any negative conclusions about his genoral

intelligence because of his accent:

Last, wo can 'QOK,,E!‘,,VQQ‘?P!@T)E Black English
shares a lot of vocabuiary with standard English: It has
vocabulary all its own that the standard dialect does
not sharo. And somo ol tho vocabulnry of the standard

culture of tho 1960s. Terms that are standard in the
languago today; such as fazz, sout, cat, and hip, origi-

nated in Black Engilish. They have sproad from Black
English to onrich the rest of the langugge.

i Obvuously thero ls more to BlacR English than tho
fow points that have been brought up here. You may
need to.develop a greater.understanding of this dialoct
of English than can be given in these pages. Whoro
can you find out what you need to know?

ey
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Tap available sources of information. First of all,
remembaer your profassionaf colleagues: Staying with
our example of Black English, you could got furthor
information by talking to the English or English-as-a-
Second-Language (ESL) leachoers on the staff. You
could consult the foreign language teachers. Evan if
thioy are not familiar with Black English per $0, they

may be abio to givo you very halpful hints orihow to go
about acquiring a better knowledge of it.

_Or you might have a black colleague in your school
who has taken a parsonal interest in Black English or
whio can siimiply answar quastions for you on what
particular words; phrases; or structures mean.
Likowiso, you might ask your students the meaning of
something you don’t understand.

_ In addition. your school will probably provide oppor-
tunitios for profassional dovelopmaonit. If thero is a largo
nood for loachers to undorstand Black English, for
example, you could suggest that insorvice workshops
or_seminars on Black English be offored. Local col-
logos may have spacialists on Black Englmh in thoir

English or linguistics departments: You could consuit

such outsido spaocialists.

Most of all, you could increase your knowlodgo of
Black English by simply using your nowly developod
ability to communicate actively. You can listen closely
to what your studonts are saying. You can pay atton-
tion to the context of individaal messagos and uso this
context to help you determine moamng

the brakos From this, the instructor could Iogccally
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assume lhat since billdOlltS onon work on th()lr own
cars in tho shop; and this studont s ride nceds work on
the brakes, ride means “car.”

Than, you can tost yoursalf for u"dorsmnqu -

make sure you understand. the message. you. aro re-
ceoiving as it was mlqndod by the sender. Ask tho
studont if ride means "car.” If you feel uncomiortable
doing this; make _a montal note to ask one of your
colloaguos later. Tho important thing is to find out for
suro. With those hints in mind, yqq;,hould be able to
ensure that communication will occur in your class-
room or laboratory.
_ Be sensitive in helping students improve their
English skills. As you havo soon in thoso romarks
about Black English we can encounter commduinica-
tion prohlems.if. we try to apply the standards of our
own native dialoct or language whilo speaking to
someono who bp()dkb a difforent dialect or languago.
We compound these problems if we then judge the
porson to bo montally deficiont if he or sho doos not
measure up to our standards. You might oncounter
such problems with any studonts with oxcoptional
neads.

For oxample; a Hispanic student with limited English
proticioncy might have difficulty using tho possossivo
adjactives his and her properly. In English, wo use his
whaon the owner is a malo and hor whan tho ownar is a
tomale: his book; her book. Howavor, in Spanish, this
distinction is not maintainod. i1 Spanish, you cannot
tell tho sox of the owner by the word used as tho
possaessive adjoctivo. Consaquently; if Hispanic stu-
donts fail to make this distinction proporly in English, it
is not becauso thoy don't know the difference belweun
mailes and fomales. Rather, it is probably becauso no
ona has ever botherod to teach them this distinction in

English:

Likowisa, hoanng |mpa|rod students whq, uso
American Sign tanguage (ASL) ofton fail to add tho
final § on third-person singular. present-tonse verb
torms (o.g., ho takos) whon spoaking. This is, again,
not becauso thoso students can't toll the difforence
between tho words /, you, and he. Rather; sinco ASL
doas not show this differonco in vorb forms; thoso
studonts may simply not remombaer to make tho dis-
tinction in writton or spoken English:

You will noed to corroct these grammatical mistakos
mado by students with excoptional neods-—or any of
your students. Remember, however, that oo much
correction may woll intimidate students. If thoy aro
never allowed to finish.a santence without interruption;
they may just quit trying. You should use your judg-
ment in deciding when to correct. And, when you do
correct, you should never assumo that grammatical

mistakes imply a lack of intolligence or attontion.

Ay
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You need to help students with exceptional needs to
improve_their language skills, since their future em-
ployers may not display the same tolerarice you arg
learning to show.' Inthe meantime, however, you keep
the channels of communication open so that mes-
sages tan get through.

W]’jjgsg samoe prlncvples apply to vocabulary Ro-
member that each of us has the opportunity to learn
only those_elements of the language to which we are
exposed. So it follows logically that some econom-
ically disadvantaged students may not have & sophis-
ticated vocabulary. A d1spl1ced homomaker may not
have had the opportunity to acquire or maintain the

kind of vocabulary nocessary for your program.
Older persons in rotraunlng programs may have a

vocabulary that strikes you as quaint and old-fash-
ioned. This doesn’t mean that their mental processes
are necossarily rusty and full of cobwebs. it simply
reflects the fact that they learned to spoak the lan-
guage a long time ago when difforent words and ex-
pressions were common. In fact, wouldn't it strike you
as a littlo strango if an elderly, white-haired woman

started talking like a teenager?

In all these cases, we end up coming right back to
the need to be fair—to avoid making any assumptions
about someone’s intelligonce or motivation based on
thoir languago ability. You should nover thi ik that the
way you express somothmg is the only way it can be
said. After all; if you just listen; you will. hear people

oxpross thomselves in other ways all the time. You

need to avoid emotional roactions that can close off the
lines of communication.
Be Understandable

The conscientious efiorts. that you put into being
active, honest, and fair Should serve to kéep the lines
of communication open so that messages (6.g., con-
corning yaur technical content) can be sent. However,
it does little_good to keep the lines open if tho mes-

sages you send cannot be understood.

Itis, of course, the: recoivers of the messages-—your

students—who need to understand them. You need to
be able to taillor your_ messages to {it_the receivers.
Once a message has been tailored and sent, you can
then check for proper fit; You will know you have the
proper fit when your students can demonstrate thoir
understanding of your messages. How do you go
about all this?

__Examine your messages. You need 1o check c your
messages 10 see if they have the potentlal to be under-
stood. For example, when you senrd out messages

1 To gain skill in bolping studonts impeovo thoie ocnd communication skilia,
you tay winh to rolocto-Moduln M-4, Assist Studdonts in inyproving Thair
Oral Communication Shils.
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(give information; ask questions), do you send thom
orie after another at lightning speed with hardly a
pause for breath? If this is the case, you will probably

have to learn to slow things down for those students
who need more time in order to understand. You may
noed to develop the habit of pausing for breath and
sending out only one message at a timo.

Also , YOU | nood tota <o a Iook at t,ho,kmds of words

you use. Is your vocabulary appropriate for tho be-
ginning vocational-technical student? Is it appropriate
for students with excoptional needs? When you aro
trying to communicate your subjest matter to a disad-
vantaged student from the inner city or to a displaced
homemaker, you must speak in terms they can undor-
stand.

A Iargn and extenswo vocabulary is a valuable tool.

But it is useless as a tool uniess both sender and
receiver are familiar with it. Thus; you noed to use
vocabulary that all your studeonts—including those
with exceptional needs—can understand:
77777 And your sentences-—aro they genorally of para-
graph lengthi? How many different thoughts or ideas
do they usually cont’un? Somo students w'th oxcep
skills in the first place You need to glVO them new
thoughts and ideas one at a timo. When you load too
mich into a single messago, your roceivers imight just
throw their hands up in despair at tho sheer volumao of
it all.

Last; you neod to examine how consistent you are in
prosenting new thoughts or skilis to your students,
You have, no doubt, exporienced the frustration of

trying to understand people who keop changing sub-
jocts as they speak. Remember this frustration when
you send out messages in tho classroom.

It is important not to present more than one way to
perform the new skill you are teaching to your class. It
will leave tho unskiliod roceivers perplexed. If you find
wisdom in proverbs, remind yourself of this orio: Slow
and steady wins the race.

Make use of other peoplg—volunteers class-

room aldes; paraprofessionals—who could be
helptul in fitting your messages to the language
skllis of students with exceptional needs. A pro-
fessional or volunteer interpreter, for example, could
translate for students with limited English proficiency
or for hearing-impaired students. Any volunteer who
reads well aloud could serve as a roader for visually

impaired students or any other stadents with low read-
ing skills.

. The availability of such personnel varies from situa-
tion to situation. Your administration can tell you
whether such personnel are available to you.
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Aruitoxt provided by Eic:

_ Tallor your messages to fit your rececivers’
frames of reference. A framc of roforonco is the
knowledgo or sel of attitudes that @ person brings to a
now experience. A student's frame of roferoncoe in-
cludes all past oxperienco with people. things, and
evonts: It forms a structure into which a studont fits
new infoimation and exporiences as thoy aro taken in.

. kol's say that an auto mechanics instruclor is intro:
ducing her class to goars. She first tolls them what a
goar is, using a dictionary dofinition: "A gear is a
toothed wheel.” But, by observing aclively, sho noticos
that several students are frowning. They apparontly do
nol understand.

What can sho do? She might try giving students
some oxamplos of geais within thoir own frames of
reforonce. What gears might hor students alroady bo
familiar with? Tho displacod homemakor would prob-
ably know of tho goars in hor kitchen can oponor or
sowing machino. Studerits with bicyclos would havo
observed the goars that drivo the chaun. Students who
do not have bicycles may havo suen the gears inside a
clock or the gears that drve the troads on a tank or
bulldozor.

- It she could not think of conimon, everyday oxam:
ples of goars, she could have rophrased her definition
in terms the students could undorstand. After all, a
toothod wheaol could be a whoel with teoth on it—=
literally.

can roll easily. A goar coes nol have a flal, smooth
edge: The edge of a goar goos in and out. So, tho edge
ot agoaris all points; like tho point of a pencil. Wo call
thoseo points tooth. | -

__You may find it difticult, at times, to tailor your mes-
s5agos to your studonts’ frambs of roforonce in this
fashion. But you will have your reward when you see
your messages getting through:

__ Use other students to help you tailor messages.
You may find that you havo spent more time than you
planned trying to define what a particular word moans.
Assume that a brave student raises a hand and volun-
toers to help. Aftor onoe short sentence of language
you may only partially understand: this studont may
have the entire class nodding their heads in agreo-
ment and understanding.

- You may find this techniguo particularly usofl in
dealing with sludents with limited English proficiency:
You may be able to use « bilingual studont to explain
points or give instruc "ion to other students whose un-
dorstanding of English is limited:

Using students to instruct othor students is of groat
benalit to both parties. For the student giving instruc-
tion, teaching itsolf is a loarning process. Communicat-
ing his/her knowledge to someone else holps to rein-
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force that knowlodgo for him/hor. While: yoii shotild not
delogato the whole responsibility of teaching to your
students, you can oflon uso them vary productively to
assist you on spocific points,

__Develop aiternate, functional means to get your

ma

St ~can inako audiotapes ol the
roading for tho blind student to listen to. Thoso samo
dudiotapos can also be used by any sightad studoni
who has difficulty with reading. Or, you might havo a
sighted student read tho assignimoent atoud to a blind
student or at loast give an oral summary:

Or. you or a studont can

'f you have a hoaring-impaired studont who doos
not lip-road well and cannot hoar lessons you presont
orally, you may be able to locato writton materials that
prosent the same information. Tho student can use
these. You could have a deat intorpretor translate into
sign languaga, if pussiblo. You could alsop find a stu-
dont who takos good notes and have theso notos
passed on o tho deaf student.

In_genoral; writing down what you havo said and
saying aloud what you have writton will help many of
your students with exceptional needs to rocoive youir
messages. In other words, don't rely on a single com-
munication moda whan doveloping your losson plans:
Use a variety of techniques.

__An excellent strategy for uso with hearing-impaired
students might be for you to learn somo basic signs of
American Sign Language (ASL). You noed not bo-
come an oxpert signer. It would bo quite foasibio,

ey
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however, for you to pick up some basic words and
perhaps the letters of the alphabet from hearing-im-
paired students in your classes.- Doing so could greatly
ease any communication problems with these stu-
dents. It may also be possible for you to take a short
coursé in ASL as part of your professional develop-
ment activities:

You mlght also develop a repertmre of gestures or

actions with agreed-upon meanings for use in the
classroom or laboratory. This would benefit not only
your hearing-impaired students, but all students in any
situation where a high noise level makes oral. com-
munication difficult or impossible. You could, for in-
stance, flick the ceiling lights on and off to signal Stop

work!” Your repertoire could include the following sort
of items:

Gesture ~ Agreed Meaning
. Sllttmg throat o Stop your machine
e Tapping student on shoulder e Be careful
e Moving hand._in circles e Faster
s Waving raised hand e | need assistance
« Holding up one finger e Lneed a restroom break
e Pointing to goggles. etc e Put on goggles, etc.
e Indicating “thumbs up" e Good work
o Rubbing hands together e Begin work

If you use gestures such as these, you should keep in
mind that (1) the meaning you agree to attach to a

gesture must be specific and (2) the number of ges-
tures in your repert0|re should be kept fairly small; no

In addition, signs that show a picture or a symbol
can also be used as a functlonalfmeansfof communi-
cation. You may already use signs as safety reminders
in your laboratory. A red circle attached to a particular
door could mean that the door should always be shut.
A picture of a cigarette with a line drawn through it
could serve as a no-smoking reminder. A picture of
goggles and hard hat at the entrance to a room might
mean that these must be worn inside.

The use of, verbal ‘messages supplemented by

these vnsual reminders allows you to get important
messages across to all your vocational students by
avoiding those areas in which many exceptional stu-

dents are lackingin skills. Your messages are tailored
to the students’ fit.

There are other functional measures that you can
take in your classroom or laboratory to énsure that
communication occurs with students with ¢ exceptlonal
needs. Partially sighted students should be seated in
the .front row, toward the middle of the room; to
minimize glare from the ‘windows or to prevent lights
from shining in their eves. Using yellow chalk instead
of while to. write on the board will serve the same
purpose Likewise, seating hearing-impaired students
in the same location will be of great assistance to

them. The deaf student who lip-reads should be as
close to you as possible.

Consider your personal mannerisms in spéak-
ing. Do you put your hand in front of your mouth while
you are talking? Do you face away from the person to
whom you_are_talking? Either of these two man-

narisms will make it very difficult for students to read
your lips.

) Keep in mlnd also that students wnth hearlng or
visual lmpalrments will be unable to receive many of
your nonverbal messages. The blind student cannot
see you nod to indicate approval. A deaf student, even

when reading lips, cannothear the extra emphasis you
put on a part of a message to indicate its particular
importance.
You wili want to take these limitations into account
S0 that you can ensure that your messages arrive safe
and sound: One way in which you can do so is by
developing the habit of stating all of your messages
orally. Den't just nod to indicate approval—say it in
words: Indicate the partncular nmportance of one mes-
sage or another by saying that it is important.

This doesn't mean that you cannot or should not
send nonverbal messages to your studénts. Of
course, you ¢ should continue to do so. But, you need to

remember those students who have dlffnculty receiv-
sage verbally so that everyone will understand. You
will find that doing so will benefit not only your excep-
tional students but all students.

Constantly check messages for.a proper fit. Has
your tailoring been successful? If it has been, your
students will be able to demonstrate their understand-
ing to you: For instance,; if a hearing-impired student
stops work when you flick the lights, he/she has un-
derstood the méssage.

You can test for understanding by having the stu-
dents carry out directions, repeat or paraphrase your
explanation, or answer key questions. The_disadvan-
taged youth who can tell the instructor that the pointed
wheel i inside the tank treads is a gear understands
what a gearis: The wsually impaired student who can
answer questions on the content of a reading assign-
ment has understood that assignment.

The student wuh Ilmnted Enghsh profncuency vvho
confers with a | blllngual classmate and then demon-
strates.a manipulative skill has an understanding of
that skill. The young woman in an auto mechanics
class demonstrates understanding of her new au-

tomotive vocabulary when she uses it appropriately.

If you develop the habit of testing for understand-
ing—formally or informally—you will be_able to spot
the messages that don't get across immediately.
Then, you will be able to take action right away before

the situation becomes turther confused.



, For further information on the techniques ot active listening—called accurate

F empathy in this reference—you may wish to read the following siippleméntary

Obtional roference’ Truax and Carkhuff, Toward Effective Counseling and Psycho-
 -ptiona therapy: Training and Practice, pp. 285-293.

\ Activity

v, 2 For further information on nonverbal communication and cultural differencos in
? nonverbal communication, you may wish to read relevant sections of tho follow-

ing supplementary reference: Hall, The Silent Language.

If you are an inservice teachier, you may wish to learn more about your students’

communication needs by having them complete an informal data sheet asking

such questions as the following: N

e Do you usually understand what is being said in class? If not, what would

e " make it easier for you to understand? 7 ,

_ e Do you usually understand the written materials we use in class or for
{ Obtional outside assignmerits? -

optional e Do you usually understand the audiovisual materials used in class (e.g..

‘ Activity films, slides, tapes, charts, diagrams)? S
o 3? e Does the physical environment of the classroom or lab affect how well you
loarn? (Think about noise, lighting, where you sit or work in the room, how

far you are from the teacher, and so on.) -

o Dolasateacher have any habits or mannerisms that make it hard for you lo
understand me? (For example, talking too fast or too softly, not facing you
when | talk, using words you don't undérstand, and so on.)

You might then use this information to plan strategies for improving your com-

munication skills to meet your students' needs.

You may wish to intérview one or moro experienced teachers—or other profes-

7 A sionals who work with students with exceptional needs—abotit their problems
4 and successes in communicating offectively with thése students. You might
Idp’iion’ai structure your discussions around key questions such as the following:
Activity e What communication: problems have you encountered in working with
‘ i students with exceptional needs? =
i a e How did you know there was a problem?

e What strategies did you use to improve your communication 1 moeot the
students' needs?

D~
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dents:

Read the lollowmg case qcnpt desmblng how Mr. Jones, a vocatlonal teacher,
communicated with s,tyggrjtg with exceptlonal needs. As you read, try to detor-
mine what Mr. Jones is doing right and what he is doing wrong. At the end of the
case script are some questions. Use these questions to gundeyou in preparing

a written critique of Mr. Jones's performance in communicating with his stu-

CASE SCRIPT

OUQ ‘morning., on hIS way | to his lirst class, Mr. Jones

stops to greet some students in the hallway. They

crowd around him.
Students:

Hi; Mr: Jones : . .

. what's new?

how are you? . . . how's it going?

Mr. Jqqgs

Good morning; everyone, I'm justfine. How are all of
you?

Students:
Hey just great. .
in there.
Students begin to Crift away. Jesus Gonzalez, a stu-
dent with limited English proficiency, lingers.
Mr. Jones:
Jesus; how are you today?

.realgood. : : notbad . . . hanging

Jestis moves one step closer to Mr. Jones:
Jesus

Fine, ihanks Say, Mr Jones. about that roadlng
assignment from last night on job interviews: .

Mr. Jones moves one step away.

Mr. Jones: , -
Did you have any problems with it?

desus again moves one step closer.

Jesus:
Yes, | really didn't understand it too well. It was hard
to read.

Mr. Jones starts to move away again but stops him-

self.

Mr. Jones:
Why don't you stop in the lab during your free
period? | have an audiotape of that réading. Youcan
listen to the tape- and read along. Okay?

Jesus: ]
Sure. Thanks, Mr. Jones. See you later.

Mr Jones:
Got a minute before you go, Jesus?

Jestis: B ) N
Sure; Mr. Jones. What do you need?

Mr. Jones:

Tell me.something. Did you notice how | backed

away whon you first came up to talk to me?
de'sqgi

Well; yes.

Mr Jones 7777777777
Okay That's because poople in this country don't
usually stand that close together when they're talk-
ing. Now; | know that people in Latin cultures do
stand closer together when they're talking, don‘t
they?

Jesus -
Yeah, they do Gee I'm sorry, Mr. Jones. | didn't
mean to do it wrong.

Mr Jones

No need to apologlzo at all, Jesus Its not wrong I
just wanted you to know about it so you won't get
into_any problems in your job interviews. The thing
is, there's no “right” way to do it. It's just that most
people are used to a partncular way, and they got
uncomfortable when someone does_it differenily.
And you'll want to know about that so that you don't
make them feel uncomfortable. Otherwise, you
could have a hard time in your job interviews. See
what | mean?

Yeah; | think so: It's just a question of what people
are used to. Right?

Mr. Jones:
Right:

Jesus
Okay Waell, hey thanks a lot, Mr. Jones. I'llbe in later
to use that audiotape: So long:

Mr.ﬁJones: )
So long, Jestus.

2
s
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Tho Scene shilts to Mr. Jones's vocational classroom:
The room is full of students. It's a lovely warm day.so
Mr. Jones has the window open. The room is full of
spring sounds, /nc/ud/ng the throbbing of a lawn
mower. Mr. Jones is walking arcund explaining the
work to be done today Presont, aniong others, are
Kim Deveaux. a mentally retarded student; Barbara
Johnson, a black student; and Susan Roth; who is
hearing-impaired.

Susan is hawng a very d/ff cu/t t/me keeping up in
today's class. Consequently, she is gotting more and
more frustrated. She is about ready to tune out on Mr.
Jones's class.
Mr. Jones:
So, I.want to be sure that you all understand what
constitutes appropriaté dress and conduct for the
1ob interview. We're going to role-play some intor-
vnew snuanons |n a few mlnutes ln role phylng one

another, that of the ,nn,terwewee They then wnII act
out the interview. This will give you the-chance to
see what it's going to be like. Then we'll react to it all
with a discussion. But firSt—any questions about
appropriate dress or conduc! during the interview?

Susan shifts in her seat repeatedly, Iry/ng to seé Mr.
Jones's face. A car honks outside, and she glares at
the open window. Kim turns to chat with Steve who
sits next to her.

Klm
Whats this business about roll-paying he's talking
about?
Steve:
Well, what he said was. .
Steve proceegos to explain about ro/e-p/aymg to Kim.
Mr. Jones notices what is going on and decides (o let
Steve help Kim. He has enough to keep him busy for
the moment.

Mr. ggﬁnes

Thanks, Steve. Give Kim a hand if she doesn't un-
derstand; okay?

Susan fiddles with her heanng a/d Shgﬁd[ums her

fingers on the table. She winces at the sound of
squealing brakes coming in the opén window.

Steve
Mr. Jones | hate to wear a tie. Do | have to, just for
an interview?

Mr. Jones:
Well; no;_you don't have to: But it will look better if
you do. it will help give the impression that you_are
serious about the job you are interviewing for. A ot

of employers feel that the way you dress reflects the

way you feel about yourself _and your work. So,
wearing a coat and tie could really help you get the
job.
Susan appears increasingly annoyed. She is staring
at her desk and has evidently given up trying to lip-
read what Mr. Jones is saying.
Alice:
Should | get a new hairdo, Mr. Jones?
Mr. Jones:
No; you cortaunly don't need to do that; as long as
your hair looks noat and well groomed. Donlgettho
wrorg idea from @il this. I'm not saying that you
should look like you just stepped out of a fashion
magazine. You should just look nice and neat and
well groomed so you can make your best impres-
sion:;

Susan loses pm/enco complete/y She turns off hor
hearing aid in exasperation and glares at Mr. Jones.

Barbara:
Say, Mr. Jones should | wear my dashiki, with my
hair in cornrows like | have it today?

Mr. Jones hesitates before replying.

Mr Jones
. don't see why you shouldn't, Barbara.

'Susan lakes out paper and pen. She becomes cn-
grossed in writing a lefter. Barbara repliés to Mr,
Jones—in a very challenging tone.

Barbara:

What if some white porsonnel guy. demdes I dont
look nice and neat and well groomed? What kind of
impression will that make?

Mr. Jones looks uncomfortable.
Mr. dqnes

I don't know what kind of impression it will make.
Barbara Iooks him Straightin the eye, and he blushes.

Mr Jones
| don't see why you're sO concerned about it.

Susan continues writin g. oblivious 10 the class around
her.

" Barbara:

Are you putling me on, Mr. Jones?
Mr. Jones replies weakly.

No not at aII Look !tsup to you, Barbara. I can't tell
you what you should do:

Susan smiles as she remembers a funny story to put
in her letter.
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does he do to shut off the channels of communica-

How well does Mr. Jones comimunicate with his stu-  does He do to shut off the channels of commL
dents with exceptional needs? What does he do to  tion? What else might he do to help maintain the
channels of communication with his students?

keep the channels of communication open? What

(\D‘
.
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however, you should have

critique given below: Your criti

Compare your written critique of the teacher’s performance with the model
que need not exactly duplicaté thé model critique;

covered the same major points:

MODEL CRITIQUE

__Mr. Jones seemed to be doing a good job of keeping
the lines of communication open with Jesis Gon-
zalez. He was doing his part by being active, fair, and
understandable with Jesus. Because of this, he was
able to communicate effectively with Jesus about two

different matters:

First, he listened to Jesus's remarks about the read-
ing assignment and took them seriously. Instead of
simply assuming that Jesus hadn't done the assign-
ment when he mentioned it, he asked it Jesis had had

trouble reading it: He communicated actively in that he

found out how well Jests had understood the reading
assignment. He was willing to listen to what Jesus had
to say about the assignment.

However, Mr. Jones should have been aware of this

problem earlier and planned to have Jests use the

tape from the very beginning. Had he done this, Jesus
would not have had to go through the frustration of

trying to read the assignment unaided. However, Mr.

Jones did at least rectify his mistake in the end:
___Second, he tried to be understandable with Jesus.
When he found that Jests was unable to read the
assignment—and consequently didn't receive the
messages it contained—he arranged for Jestis to re-
ceive those messages in a different form: His concern
was to get across the messages in the reading. When
he discovered that reading wasn't feasible at present,
he suggested that Jestis play an audiotape and read
along. In other words, he tailoréd the message to fit
Jeslis’s present skills in communicating.

Third, he did a very good job of being fair in com-

municating with Jesds. In his discussion of how close
people stand when talking, he managed to tell Jesus
that he was standing “too close.” But he was also
careful to point out that this was simply a matter of
convention, not of right or wrong: The whole discus-
sion was carried out in rieutral terms.
__By respecting Jestis's ethnic heritage and cultural
difference in this matter, Mr. Jones avoided a possible
breakdown in_the lines of communication. He also
managed, at the same time, to give Jesus a valuable
piece of information, so that Jests could keep his lines
of communication open during job interviews.
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.M. Jones also did a good job of keeping the chan-
nels of communication open with Kim Deveaux. That
is, what he did was good, as far as it went. By being
active, he noticed that another student was helping
Kim receive his messages. He then encouraged this
student to help Kim further as the need arose. All of
this; of course, increased the chances of Kim'’s actually
receiving the messages that Mr. Jones was sending.
__Mr. Jones could have been more active in his com-
munication with Kim, however. Knowing ihat Kim was
mentally retarded; he could have anticipated that Kim
might have Some difficulty in receiving his messages.
Had he done this, he would have been able to arrange
beforehand for another student to help Kim as neces-
sary.

_Contacting a student in advance would have
allowed Mr. Jones to give the student a better idea of
what to do for Kim—what kind of help she might need
and how this help could be given. Also, Mr. Jones
would have been able to choose which student he
wanted to help Kim, instead of having to rely on the
one who happened to be sitting next to her.

Other alternatives would have been for Mr. Jones to
modify his content or use additional techniques to
ensure that his messages were understood by Kim.
For example, he could have written down a simple

explanation of role-playing for the students who would
need it. Or he could have staged a demonstration of
role-giaying.

__Mr. Jones did make a serious error in trying to
communicate with Barbara Johnson. He failed to be
honest with her. When she asked if her dashiki and
cornrow hairstyle were appropiiate for an interview, he
hedged and beat around the bush. He didn't sound as
though he really believed what he was saying and he
was clearly uncomfortable.

_Not satisfied with his answer, Barbara challenged
him openly. But, for some reason; he could not bring
himself to tell Barbara what he really thought—that
she should dress differently. Communication was not
occurring.



_ Unpleasant though the prospect may sound, Mr.
Jones should have simply told Barbara that, in his
opinion, she did run the risk of offending the "white
personnel guy” if she went for an interview in dashiki
and.cornrows. It is certainly regrettable that someone
could be offended by Barbara's ethnic dress. But it is
even more regrettable that Mr. Jones, who was aware
of this possibility, failed to communicate this to Bar-
bara.

For the effort he put into trying to spare Barbara's

feelings on this point, his reward was that Barbara now

suspects his sincerity: That is certainly not the best
atmosphere for keeping the channels of communica-
tion opén. If anything, it is likely to guarantee that they
will be kept closed:

- Last of all, Mr. Jones was completely unsuccesstul
in keeping the channels of communication open with
Susan Roth. Susan was unable to receive Nir. Jones’s
messages and, in frustration, finally quit trying. She
had exactly that kind of emotional reaction to the situa-
tion that led her to cut off communication.

__ M. Jones brought this situation on himself by failing
to be active in his communication with Susan. She
sent out several nonverbal messages saying that she
wasn't receiving Mr. Jones's messages. If Mr. Jones

had been observing actively, any one of these mes-
sages from Susan would have been enough to remind
him that he needed to face in her direction so that she
could lip-read. He should also have understood that
the noise comingin through the open window was very
troublesome to Susan with her hearing aid.

The channels of communication with Susan could
have been kept open with little difficulty. Mr. Jones
could have shut the offending window. so that Susan
could rely on har hearing aid. He could have tried to
remember to face in_her direction, allowing her to

lip-read. Or, as with Kim, he could have arranged for a
peer to help Susan as the need arose. Any of these
three strategies would have given Susan the help she
needed to keep the channels of communication open:

Level of Performance: Your written critique of the teacher’s performance should have covered the same major
points as the model critique. If you missed some points or have questions about any additional points you made,
review the material in the information sheet, Keeping the Lines of Communication Open, pp. 9~20, or check with
your resource person if necessary.




Given case situations describing two students with exceptional needs; identify

possible communication difficulties these students might experience and strate-
gies you could use to overcome these difficulties:

You will e reading the Case Situations, pp. 28-29; and identifying the possible

communication difficulties that might be experienced by the students described
and strategies you could usg to overcome these difficulties.

You will be evaluating your compétency in identifying possible communication
difficulties and strategies to overcome them by combparing your completed

analyses with the Model Analyses, pp. 31-32:
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The following case situations describe two students with exceptional needs:

Assume that these students are enrolled in your own vocational-technical pro-
gram. Read each of the case situations, and then identify in writing (1) the
possible commuriication difficulties these two studerits could experience in your

classroom or laboratory and (2) strategies you could use to overcome these
difficulties and keep the lines of communication open to these two students.

CASE SITUATIONS

Case Situation 1:

ture and finds inactivity unbearable. He has some

musical ability and enjoys playing the guitar. However,
he cannot read music or written words because he has
a learning disability called dyslexia. When he Iooks at

anything in writing, the letters appear to him to be
scrambled or reversed. He has been continually frus-
trated in his attempts to learn to read.

~ Because of his frustration and embarrassment,
Claude avoids any kind of book work, claiming that he

dogsn't have the time or that he's not interested in that

“sigsy stufi” In school, he has always pretended to be
bored or has acted up if called on to read. When
confronted with assignments that require reading or
writing, Claude tends to betome so anxious and upset
that he gives up quickly:

~ Many of his teachers are convinced that he is lazy.
However; both the athletic coach and the wood shop
teacher say that he is eager to participate and quick to
take responsibility when he is shown hov. to do things

and allowed to work on things that interest him.
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Case Situation 2:

- Tran Thi Minh is a Vietnamese refiigee in the United
States. In Vietnam, she took six years of English in
school. However, her English courses concentrated
on the study of British literature. As a result, Tran Thi
Minh’s reading and writing skills in English are well
developed, but her conversational skills are weak.

Her spoken English is broken, siow, and very heavi-

ly accented. In addition, her conversational vocabulary

is limited to the terms she learned by reading British
literature. She has had no exposure to American ac-
cents or slang terms.

29

Furthermore; Tran Thi Minh has considerable diffi-
culty understanding English when it is spoken to her:
She first noticed this when American trcops came to
her hometown in Vietnam: She never seemed to be
able to understand them very well.

__ She noticed the same thing as soon as she arrived

in the United States. She has always assumed, how-

ever, that this is simply because of the stranige accents

of these Americans and the fact that they talk too fast.

3u
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Compare your wWritteh rasponses 1o the case situations with the model analyses
given below. Your responses need not exactly duplicate the model responses;
however, you should have covered the same major points.

MODEL ANALYSES

Case Situation 1:

Communication _ difficulties. Claude LaSalle
would experience his greatest difficulties with reading
and writing because of his dyslexia. This would be a
great disadvantage in any vocational-technical class-
room or laboratory:

. He would be able to read neither the printed mate-
rials you might assign nor the simplest of things—
things that you take for granted. He could not read
signs concerning safety procedures, machinery in-
structions, or even notices on the bulletin board an-
nouncing meetings of your vocational student organi-
zation.

Furthermore, any activities requiring writing would

be a serious problem for Claude. Developing a final
project report, for example, would not be feasivle for

~him it it had to be prepared in written form. Even jotting
down a few notes on what you say in class would be a
problem. Claude would have to rely on his memory to
retain any material you present.
One more potential problem for Claude wouid be
your reaction to _his nonverbal communication—his

negative behavior. His inability to read and write
frustrates and embarrasses him. Because of this, he
often become restless, acts bored and uninterested;
or simply gives up on tasks. If you react negatively and
emotionally to this apparent boredom and lack of
interest, the lines of communication will likely be bro-
ken.

_ Strategies. The best strategy to use with Claude
would be to communicate understandably. Thatis; you
should present information to him in a manner that he
can understand—in a manner that does not require

reading or writing.
- However, given Claude’s embarrassment about

reading and writing, you would want to use cattion in

helping him. It would be best to approach him in some
way that would not embarrass him further. You might,
for example, provide Claude with the help he needs
during a lab session in which you are going around the
room speaking to each student individually. In this
way, it is not apparént to Clatide or to other students

that Claude is receiving extra attention.

___You should be careful not to single Claude out when
you give him help. It would be best to include him in a
group of students who require the same kind of help.
Claude has reading problems; there must be other
students in the class with the same problem.

You could arrange for small-group sessions in which

all these students use an audiotape of a reading as-
signment, while reading along. You could also set up
group sessions, using peers or aides to read aloud or
to review class notes. In this manner, you could help
Claude and other students to receive the messages
they cannot get by reading.

_You can best deal with Claude’s nonverbal behavior
by communicating fairly. You should avoid making any
assumptions about Claude's motivation or interest
based on his behavior. You should keep in mind that
Claude’s behavior is a result of his frustration over

reading and writing. In this way, you should be able to

keep the lines of communication open with Claude.

Case Situation 2:

Communication difculties. Tran Thi Minh would
experience problems in the vocational-technical class-
room or laboratory with vocabulary, the use of spo-

ken English, and nonverbal communication.
Several kinds of problems could occur with
vocabulary. First, she might have difficulty understand-
ing some American words or expressions because of
her lack of exposure to them. Second; she could have

trouble with normal conversational vocabulary be-
cause of the literary tone of her English classes: Third,
she would probably lack any technical vocabulary at
all. This would greatly affect her ability to understand
your subject matter messages:

__ Furthermore, her own broken and heavily accented
English could be difficult for you or her peers in the
class to understand. Likewise, it would be difficult for
her to understand the English spoken to her. In other
words, spoken English—whether spoken to her or by
her—would present probléms in communication:
__Last, difficulties could arise in nonverbal communi-

cation with Tran Thi Minh. Her own nonverbal com-

munication weuld reflect the standards of her native



culture. Yours, and that of most of the other students in
the class, would reflect the standards of American
culture: Consequently, there would be ample room for
misunderstanding when these two different standards
of nonverbal communication meet in your classroom
or laboratory:
. She might, for example, avert her eyes and speak in
a lowered voice to indicate respect for you as teacher.
If you are not aware that these actions are meant as
marks of respect—if you try to apply American stan-
dards to them—you might just think she is being sly or
doesn't want to face up to what is happening.
Strategies. In order to overcome Tran_Thi Minh's

problems with both vocabulary end the use of spoken
English, you should communicate understandably.
That is, you should be careful to use vocabulary that
she can understand and to simplify your own spoken
English as much as possible:

" You might also use a bilingual peer or aide, if avail-

abie; to translate for her in the classroom or laboratory.

Another good idea in this case would be to use written
materials as much as possible. Since her reading and
writing skills in English are well developed, she may

very well be able to understand things in writing that
she cannot understand when spoken.

To overcome the problem of differing nonverbal
communication; you should communicate fairly. Here,
the important thing to remermber is that Tran Thi Minh
comes from a different culture; which has a different
way of doing things. So, before making any assump-
tions about her intelligence or motivation from such

things as tone of voice, posture, gestures, or how close
she stands, be sure that you know what these things
“mean” to her. In that way, you will know what she is

trying to communicate to you by them:
Of course, you would also want to make her aware

of the nonverbal communication standards of Ameri-
¢an culture so that she can properly understand what
you and her peers in the class are trying to communi-
cate to her.

Level of Performance: Your completed written responses to the case situations should have covered the same

major points as ihe model analyses. If you missed some points or have questions about any additiona! points you
made, review the material in thz information sheét, Keeping the Lines of Communication Open, pp. 9-20,.or

check with your resource person if necessary.
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Learning Experience Iif

FINAL EXPZRIENCE

Terminal In an actual teaching situation,* improve your communication skills.
y

Objective

As part of your duties as a teacher, improve your communication skills. This wiii
include— )
L e communicating ééﬁvrerliyr
Activity 2 e communicating honestly

e communicating fairly

& communicating understandably 7
NOTE: Due fo the nature of this experience, you will need to have access to an
actual teaching situation over an extended period of time (e:g., one to three
weeks):
As you perform each of the ahove activities, document your actions (in writing,

on a tape, through a log) for assessment purposes.

_— - Arranige to have your resource person review any documentation you have
compiled. If possible, arrangs to have your resource person observe atleast one
instance in which you are actually working with students to improve your com-
'r‘nunicatiqn skills:

Your total competency will be assessed by your resource person, using the
Teacher Performance Assessment Form; pp: 35-36:

Based upon the criteria specified in this assessment instrument, your resource

person will determine whether you are competent in improving your communica-
tion skills.

*For a definition of “actual teaching situation.” see the inside back coves.
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TEACHER PERFORMANCE ASSESSMENT FORM

Improve Your Communication Skills (L-8)

Name

Directions: Indicate the level of the teacher’s accomplishiment by placing an X
in the appropriate box under the LEVEL OF PERFORMANCE heading. If, Date
because of special circumstances; a performance component was not appli-
cable, or impossible to execute, place an X in tha N/A box. Resource Person

LEVEL OF PERFORMANCE

s .
.

In communicating actively, the teacher: -
1. observed students’ vérbal and nonverbal communication for signs

of attention and comprehension ................... .. ... ...

2. adjusted his/her owh communication to account for jack of atten-
tion and comprehension . .......... ... . ...

O O 2.

D[[H D\ 'Vobé‘
UO0O0OoOoOoog oon s

00 O %

3. used active listening techniques ........... ii.itiiiiaiains :

In communicating honestly, the teacher:

4. avoided the use of sarcasm or other messages containing two
contradictory thoughts ......... ... ... .. ... ... ... ... ..

O 00 oo a

acted in ways consistent with what the teachar said he/she would
O

SJ'I |

6. avoided expressing discriminatory opinions and feelings . ... ..

In communicating fairly, the teacher:
7. used nondiscriminatory language . :.........................

8. ensured that his/her communication patterns—verbal and non-

verbal—did not single out any student as different ............

9. identified and interpreted student verbal and nonverbal behavior

aceurately ..l

10. sought assistance, if necessary, to understand ‘students’ com-
munication ...
11. demonstrated accéptance of varying language styles, within rea-
sonable imits . ... ... . .

UDDDoooog oo (1] Goq.
U U 0O O00Oooo ooo St

L O

In communicating understandably, the teacher:

U000 oo o0oooooan
U000 oooooooQ

T Epeaking sowly o mieaton patterns, fnecessary, by: R
b. uéiﬁg simpié iéngUégé and directions .......... LiiiiaiL.. D D D D
c. using simple sentence sirsture ... ... .1 L........ OO0 O
d. using simple vocabulary ................................ OO o d
&. explaining and presenting skills in a consistent manner . . . .. [] D ] D




13. tailored hus/her own commumcatlon to f|t students ab;lltles by:

a.
b.

c

communicating at a level appropriate to students’ existing skills
providing examples geared to studenis’ frames of reference .
introducing technical terms using common terminology and
language students understand .. ........... ... oo
using students to explain content to peers in their own terminol-
OOY - v et eee e e e e e e

usung bilingual students, if possible, to instruct students with
limited English proficiency .............. ... ... ... it

14. communicated with students having communication deficits by

developlng functional means and measures; including:

a.

b.

c.

presenting information in & variety of audio and wouai forms.
using peers and aides as readers; tutors, etc. .............

seating students so that they could hear and see most easily

15. tested for students’ cornprehensmn by having them

a.
b.
C.

d.

answer key questions ................o..o0l N
repeat or baiabhrase directions..........................

carryoutlnstructlons....;;........;..............;.;;;;

use technical vocébuléry éppropn'iaieiy ...................

4'/4 |

O O 0 0o

0o o

HENEEyN]

O 00 OO %,

INgmpn

Ooogd

D\D‘blr
O O O 00 %,

O O O OO0 4,
O O o

oo
L4l

oo
oo

[
o

oot oo OO O 00 %,

goood oo

Level of Performance. AII |terns must receive N/A, GOOD, or EXCELLENT responses. If any |tem recelves a
NONE, POOR, or FAIR response, the teacher and resource person should meet to determine what additional
activities the teacher needs to complete in order to reach competency in the weak area(s).

[
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ABOUT USING THE NATIONAL CENTER'’S

PBTE MODULES

Organization :
Each module is designed to help you gain competency in a

particular skill area considered important to teaching suc-
cess. A module is made up of a series of learning experi-

ences; some providing background information, some pro-
viding practice experiences, and others combining these

two_functions. Completing_these experiences shold en-
able .you to achieve the terminal objective in the final
learning experience. The final experience in each module
always requires you to demonstrate the skill in an actual

teaching situation when you are an intern; a student teach-

er, an inservice teacher, or occupational trainer.
Procedures : ‘

Modules _are designed to allow you to individualize your
teacher education program. You need to take only those
modules covering skills that you do not already possess.
Similarly, you need not complete any learninig experience
within -a module if you already have the skill needed to
complete it. Therefore, before taking any module, you
should carefully review {1) the introduction, (2) ihe objec-
tives listed on p: 4, (3) the overviews preceding each igarri-
ing experience, and (4) the final experience, After compar-
ing your present needs and competencies with the informa-
tionyou have read in these sections; you should be ready to

make one of the fbilé\iving decisions:

® That you dn not have the competericies indicated and
should complete the entire module

® Thatyou are competent in onie or more of the enabling

objectives leading to the final learning experience and;
thus, can omit those leaming experiences '
® That you are already competent in this area and are
ready_ to_complete the final learning experience in
order to “test out"”

® That the module is inappropriate to your needs at this °

time

When you are ready to complete the final learning experi-
ence and have access to an actual teaching situation,
make the necessary arrangements with your resource per-
son. If you do not complete the final experience sticcess-
fully, meet with your resource person and arrange to (1)
repeat the experience or (2) complete (or review) previous
sections of the module or other related activities suggested
by your resource person before attempting to repeat the
final experience.

Options for recycling are also available in each of the

learning experiences preceding the final experience: Any
time you do not meet the minimum level of performance

required to meet an objective; you and your resource per-
son may meet to select activities to help you reach compe-
tency. This could involve (1) completing parts of the module
previously skipped, (2) repeating activities, (3) reading sup-
plementary resources or_completing additional activities
suggested by the resource person, (4) designing your own
learning experienca, or (5) completing some other activity

suggested by you or your resource person.

Q
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Aruitoxt provided by Eic:

Terminoclogy =

Actuai Teaching Situation: A situation in which you are
actually working with and responsible for teaching sec-
ondary or postsecondary vocational students or other oc-
cupational trainees. An intern; a student teacher, an in-
service teacher, or other occupational trainer would be
functioning in an actual teaching situation: If you do not
have access o an actual teaching situation when you are
taking the module, you can complete the module up to the
final learning experience. You wotild then complete the
final learning experience later (i.e., when you have access
to an actual teaching situation).

Alternate Activity or Feedback: An item that may substi-
tute for required items that, due to special circumstances;,

you are unabie to complete:

Occupational Specialty: A specific area of preparation

within a vocational service area (e.g., the service area

Trade and Industrial Education includes occupational spe-
cialties such as automobilé mechanics, welding, and elec-
tricity). T
Optional Activity or Feedback: An item that is not 1e-
quired bat that is designed to supplement and enrich the
required items in a learning experience.

Resource Person: The person in charge of your educa-
tional program (e:g:; the professor, instructor, administrator,
instructional supervisor, cooperating/supervising/class-
room teacher, or training supervisor who is guiding you in
completing this module). -

Student: The person who is_receiving occupational in-

struction in a secondary, postsecondary, or other training
pI’Ogr ?m o . B . i

Vocational Service Area: A major vocational field: agri-
cultural education; business and office education, market-
ing and distributive education, health occupations educa-
tion, home economics education, industrial arts education,
technical education, or trade and industrial education.

You or the Teacher/Instructor: The person who is com-

pleting the module.

Levels of Performance for Final Assessment
N/A: The criterion was not met bécause it was not appli-
cable to the situation. ]
None: No attempt was made to meet the criterion; al-
though itwas relevant. ) S

Paor: The teacher is unable to perform this skill or has only
very limited ability to perform it. ,

Fair: The teacher is unable to perform this skili in an ac-

ceptable manner but has some ability to perform it

Good: The teacher is able to perform this skill in an effec-
tive manner. =

Excellent: The teacher is able to perform this skill in a very
effective manner. :
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c-1

C-30

D-1
0-2

D-5
D-6

E-1

E-2
E-3
E-4
£-5
E-6

Category B: Instructional Planning _

Catogorv A Program Plannlng. Develcpmom, and Evaluation

Prepare for a Community Survey

Conduct a Community Survey . - -
Remnmaﬂndmmmmmmynm Survey
Organize an Occupational Advisory C

Maintain an Occupational / AcMsery COmmmoe

Dgyg[op aCourse of srudy
DPevelop Long-Range Program Plans
Conduct a Student Follow-Up Study
Evaluate Your Vocational Program

Detarmine Needs and Interests of Students
Develop Student Performance Objectives

Deve‘opa Umtof lnstruction

Select Student In;tructlonal Materials
Prepare Teacher-Made Instructional Materials

Category C: Instructional Execution

DirectF'oeldTnps BT
i -a,PaneIl" i la, I iums

Conduet Group O

Employ Brainstorming, Buzz Group, and Question Box Tect siques
Diract Studants in Instructing Other Students

Empioy Simulation Techniques

Guide Student Study - —

Direct Stuaenu._aﬁocamapanence

Direct Students in Applying Problem- SoMng Teehmques

Employ the Project Method

niques
Provide Instruction for Slower and More Capable Learnérs
Prasent an |llustrated Talk
Demonstrate a Manipulative |
Demonstrate-a Concept or Principle
Individualize Instruction .. ______ __
Employ the Team Teaching Approach
Use Subjact Matter Experts to Present information
Prepare Bulletin Boards and Exhibits - -
Presani Information with Modeis.ﬁealpbjects and Elannel Boards
Present Information with Overhead and Opaque Materials
Present Inform: with Filmstrips and Slides
Present information withFilms ..
Present Information with Audio Reoordmgs
Present Information with Televised and Videotaped Materials
Employ Programmed Instruction -
Present ln!ounaﬂmwfmmechalkﬁoard snd Fllp Chart
Provide for Students' Leaming Styles

Category D: -Instructional Evaluation
Esﬁﬁllshsnmn(PnHmameQmena,, .

Detarmine StudentGrades _______ . _ ’
Evaluate Your Instructionul Effectiveness

Category E: Instructional Management

Pfqlect Instructional Resource Needs_ :

Manage Your Budg and Reporting Responsibilities
Arrange for improvement of Your Vocational Facilities
Malntaii a Fiting System__

Provide for Student Safety

Provide for the First Aid Needs of Students
Assist Students in Developing Salf-Discipline
Organiza the Vocational Laboratory
Manage the Vocational Laboratory

Combat | Pmbloms of Student Chemical Use

Category F: Gulaiiiica

Gather Student DataThrough Personal Con
Usa Conlerancas 1o Help Meet Student Needs

Provide Information on Educational and Career Opportunities

Assist Students in Applying for Employment or Further Education
7/
.

Give Prasantations to Promata Your VQcallonal Emram

Develop Brochures to Promote Your Vocational Program

Prepare Displays to Promote Your Voeational Program. - -

Prepare News Releases and Arlicles Concarning Your Vocational Progrnm

Arrange for Television and Radio Presentations Concermning Your Vocational
Program .

Conductan-Opan House —

Work with Mambers ot tha cgmmumly

Work with State and Local Educators

Obtaln Faedback about Your Vocational Program

Esxabllsh Ayncalignal smdenmrganlzauon
Piepare Vocational Student Orgamzahon Members Ior Laadershlp Roles

Assist Vocational Student Organi:
- Financing a Yearly Program of Aclivifles

Suporvi;e Activities of the Vocational Student Orgnnlzahon

Guide Participation in Vocational Student Organization Contests

Category I: Professional Role and Development

-1
-2
-3
-4
-5
-6
-7
-8

 Keép Upto Date Professionally

Serve Your Teaching Profession

Develop an Active Personal Phuosophy of Education
Serve the Schoal and Community_

Obtain a Suitable Teaching Position

Provide Laboratory Experiences for Prospective Teachers
Plan the Student Teaching Experience

Supeivise Student Teachers

Category J: Coordination of Cooperative Education

J-1

Establish Guidelines for Your Cooperative_Vocatior al Program

Manage the Attendance; Transters, and Terminations of Co-Op Students
Enroll Students in Your Co-Op Program

Secure Tral.ing Stations for Your Co-Op Program

Place Co-Qp Studentsonthe dab .. .

Develop the Tralning Ability of On- lhe—Job Instructors

Coordinate On-the-Job Instruction

Evaluate Co-Op Students’ On-the-Job Performance

Prapare for Studsants' Belated Instruction
Supervise an Employer~Employee Appreclauon Event

Category K: Implemeiting Competericy-Based Education (CBE)

K—

K-2
K-3
K-4
K=5
K~6

Prepare Yourseit for CBE ]
Organize the Content for a CBE Program
Organize Your Class and Lab to install CBE
Provida insfructional Materials for CBE
Manage the Daily Routines of Your CBE P Jram
Guide Your Students Through the CBE Program

Category L: Serving Students Wlth srséélallExceptlonal Needs

L-10
C-11
L~12
L-13

ty a
Plan Instruction for Exceptional Students . .___ .
Pravide ApproPriate Instructional Materials for Exceptional Students
Moadity the Learning Environment for Exceptional Students
Promote Pear Acceptance of Exceptional Students _
Usa Instrictional Techniquas to Meet the Meeds of Exoepllonal Sludenls
improve Your Communication Skills
Assass the Progress of Exceptional Students - - —
Counsel Exceptional Students with Patsonal-Sceial Pmb!ams )
Assist Exceptional Students in Developing Career Planning Skills
Prepare Exceptional Students for Employability
Promote Your Vocational Program with Exceptional Siudents

Category M: Assisting Students in Improving Thelr Basic Skills

M-1  Assist Students in Achieving Basic Reading Skills -

M-2 Assist Students in Developing Technical Reading Skills

M-3 Assist Students in Improving Their Writing Skills

M4 Assist Students in Improving Their Oral Communication Skills
M-5 ng Their Math Skilis -

M-6  Assist Students in Improving Thair Survival Skills
RELATED PUBLICATIONS

Student Guide to Using Performance-Based Teacher Education Materials - -
Resolirce Person Guide to Using Perlormance-Based Teacher Educatior. Materials
Guida 10 the Implementation of performance-Based Teacher Education

" Performance-Based Teacher Education: The State ofthe Art, General Education and

Vocational Education

A

For information regarding avallability and prices of these materials contact—AAVIM, A American Association for Vocational Instructional
Materlals, 120 Driftmier Englneering Center, University of Georgia, Athens, Georgia 30602, (404) 542-2586

ERIC
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